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Introduction


Rationale for a New Curriculum
At the beginning of the twenty-first century, English is without question the major language in the world, with 350,000,000 native speakers, another 350,000,000 second language speakers, and 100,000,000 fluent foreign language speakers. English is now solidly entrenched in Israel as the "first foreign language," as defined in the Policy on Language Education in Israeli Schools (Ministry of Education, 1995, 1996). For Israelis, whatever other languages they may use, English is the customary language for international communication and for overcoming barriers to the flow of information, goods and people across national boundaries. English is the language most generally associated with international trade and tourism, with higher education and research, and with the electronic media. It is the language that, after Hebrew and Arabic, is considered the most valuable asset of a plurilingual Israeli citizen. For all these reasons, it is the foreign language for which there is the strongest local demand. Therefore, it is imperative to aim for the highest achievable standards of excellence for the teaching of English as a Foreign Language in Israeli schools. That is the goal of this document: to set the standards for the teaching of English in Israel, in schools under the supervision of the Ministry of Education. 

What is a national curriculum? It is a blueprint for constructing coursebooks, syllabi,  teaching materials and lesson plans. It is a document that represents a consensus of professionals in the field, and will be further refined as teachers and textbook writers add their interpretations. 

When, a little over a decade ago, the previous curriculum (Ministry of Education, 1988) was written, it was still reasonable to assume that the vast majority of Israeli pupils had their earliest contact with English in their fourth or fifth grade classes, and that their main exposure to the language was in school. It was therefore feasible and appropriate to write a curriculum, that included a list of the structural items (grammar and vocabulary) that would provide pupils with a basic control of the language. The circumstances today, and even more so in the foreseeable future, are quite different. More and more pupils have extensive contact with English before beginning formal English instruction, whether through radio, television, computers, family, travel or meeting overseas visitors. Most pupils, at whatever age they start learning English in school, have already learned words and phrases of the language. Any simple listing of items to be taught will therefore be arbitrary and over-rigid.

Influenced by these considerations, the Curriculum Committee explored alternative approaches. The comprehensive discussions that led to the present document began with a two-day meeting of the English Advisory Committee in 1994 at which a list of Proficiency Guidelines was drafted. Organized according to the traditional division of language proficiency into the four skills of listening, speaking, reading and writing, these guidelines provided an invaluable map for the revisions of the matriculation examinations (Bagrut), that were published in June 1996. They served also as a starting point for the work of the Curriculum Committee, which began its thorough study chaired at first by Professor Elite Olshtain. 

After extensive investigation of curricular models used in other countries, the Committee has devised a model it believes to be best suited to Israeli pupils. It incorporates principles that have been refined in recent efforts by national educational systems to develop higher standards of excellence in foreign language teaching and in other fields. This curriculum not only affirms the national need to set standards in order to equip pupils with the knowledge of English that the modern world demands, but it also serves as the basis for quality education. 

As a consequence of our studies, discussions and debates among the committee members and colleagues, we have adopted a framework intended to set out as clearly as possible the goals of the curriculum and to make as explicit as possible the ways in which we believe these goals can be met. We have left to coursebook writers, schools and teachers as much freedom as possible in choosing the methodology; we confidently leave it to them to add the creative imagination that will bring the teaching of English alive. 
Goals
The goal of this new curriculum is to set standards for four domains of English language learning: social interaction; access to information; presentation; and appreciation of literature and culture, and language. According to this curriculum, by the end of twelfth grade, pupils should be able to: 

· interact effectively in a variety of situations 

· obtain and make use of information from a variety of sources and media 

· present information in an organized manner 

· appreciate literature and other cultures and the nature of language 

Organization of the Curriculum

The first section lists the principles that underlie language learning; language teaching; the choice of materials, topics, and tasks; and assessment in the classroom. The second section defines the standard for each domain, describes levels of progression and specifies benchmarks and criteria. The third section deals with issues concerning pupil diversity and recommendations to schools for implementing the curriculum.

Description of Terms

Principles
The principles have been drawn from current research in the fields of foreign language learning, education, assessment, cognitive psychology and curriculum development. These principles focus on language learning; language teaching; choice of material, topics and tasks; and assessment. The implementation of these principles will create an effective and efficient language learning environment that fosters pupil development and achievement. 

Domains
Domains are areas of language ability and knowledge. In this curriculum, language learning and teaching are divided into four domains: social interaction; access to information; presentation; and appreciation of literature and culture, and language. This classification is different from the one based on the four skills of listening, speaking, reading and writing that has for many years been used to organize foreign language learning in Israel. Changing from skills to domains allows us to characterize more clearly the goals and levels that we believe have become the basis of the curriculum for English teaching in Israel. The four domains are viewed as a tapestry of interwoven areas of language learning; that is, the four domains are interrelated and do not operate in isolation.

The concept of social interaction was added to the curriculum some twenty years ago when the English Advisory Committee recognized that English is a language for communication. The domain of social interaction aims to produce graduates who can conduct conversations and informal electronic and written communication with other speakers of English wherever they live and whatever their native language. It does not take on the goal of producing near-native speakers of English, but rather speakers of Hebrew, Arabic or other languages who can function comfortably in English whenever it is appropriate.

The domain of access to information focuses on the ability of pupils to obtain and make use of information. Access to information may be through a spoken medium such as radio or a lecture, or a written medium like a book or an article, or a combined medium like television or computers. Here, the standard at its highest level aims to prepare pupils for the demands of tertiary education in Israel. 

The domain of presentation focuses on the ability of pupils to present information and ideas in speech and in writing in an organized fashion. Giving pupils opportunities to express themselves serves as a means for language development.

The domain of appreciation consists of two components: literature and culture, and language. These components are intertwined and the learning of one contributes to and enhances the learning of the other. The focus of this domain is not only to foster appreciation of literature and culture, but also to enhance pupils' language development.

The domain for appreciation of literature and culture addresses the importance of fostering understanding and developing sensitivity to people of various cultural backgrounds. It recognizes that literature written in English is no longer the sole possession of one or two nations, but is shared by a great number of first and second language speakers throughout the world. This broadens the freedom for coursebook writers and teachers to choose the specific works to be read in class. It also recognizes that culture includes a variety of products such as theater, music, film, traditions and symbols. 

The domain of appreciation of language is based on the principle that learning a new language provides an ideal opportunity to become aware of the nature of language, how languages are structured and the differences between languages. As they do this, pupils develop their language use as well as gain further insight into the nature of their mother tongue. 

Standards
Standards have been set for the four domains of language learning. They define a cumulative body of knowledge and set of competencies for each domain. 

Levels of Progression

The levels of progression describe the knowledge and abilities that pupils are expected to achieve in each domain. The foundation level is usually achieved by the end of sixth grade; the intermediate level by the end of ninth grade; and the proficiency level by the end of twelfth grade. At each level, it is assumed that pupils have mastered the benchmarks of lower levels. Not all pupils, however, will reach each level at the same time. Section Three, Issues, deals with those pupils for whom levels are achieved at varying points of time.

Benchmarks
Benchmarks are indicators of progress within each domain. These benchmarks, which are also divided into three levels, are cumulative and interrelated, but not exhaustive. 

Criteria
For each of the four domains, criteria are described for pupil performance and/or choice of materials. The criteria are mapped on a continuum that indicates the progression from the foundation level to the proficiency level. A graphic representation of the criteria for each domain is presented after the list of benchmarks. 

Section One  - Principles

Principles Underlying Language Learning

The following principles underlie language learning.
Language learning is facilitated when pupils: 

· have developed literacy skills in their first language 

· have maximum exposure to the target language and opportunities for using it 

· are motivated and are willing to invest the effort and persistence needed for foreign language learning 

· develop a positive self-image in the target language 

· develop confidence in their ability to use the target language 

· build on their prior language and world knowledge 

· have opportunities to learn by doing 

· use language as a means for gaining information in other areas 

· are conscious of how they learn and how they can constantly develop better ways of learning the language 


· are aware of the learning objectives 

· use learning strategies effectively 

· take responsibility for their own language learning 

· analyze and reflect on their learning 

· interact, share information, exchange ideas and opinions and work together 

· have opportunities for problem solving in the target language 

· have the opportunity to choose texts and tasks according to individual preferences 

· are encouraged to experiment with their growing control of the language and are not afraid to make errors 


· feel challenged within the range of their possible performance 

· feel that they are making progress 

· can see the usefulness of what they are learning 

· have opportunities to develop independent reading habits 

· have opportunities to use the target language outside the classroom

· are motivated to continue finding out about people, cultures, music and literature related to the target language 


Principles Underlying Language Teaching

The following are principles of language teaching, in light of the guidelines presented for language learning.

Language teaching is more effective when teachers: 

· create a language-rich environment, one that provides pupils with ample opportunities to encounter a variety of verbal and visual stimuli and use the language in different contexts and registers 


· encourage the development of a positive self-image by providing success-oriented tasks and positive feedback 

· create a supportive environment, one that allows pupils to take risks, to make errors and experiment with the language 

· activate and build on pupils' background knowledge 

· take pupils' level of cognitive and linguistic development into account 

· are aware of and sensitive to pupils' diversity and cater to it 

· encourage pupil autonomy 

· help pupils become aware of using appropriate learning strategies 

· allow pupils to find out what they know or do not know by themselves 

· create problem-solving contexts 

· provide feedback that is on-going and formative 

· provide opportunities for peer interaction 

· incorporate task-based activities 

· allow pupils to make choices 

· encourage pupils to use English outside the classroom 

· stimulate pupils to broaden their horizons through the use of English 

Principles Underlying the Choice of Materials 

Teaching materials are any resources (traditional, electronic or digital) used for language learning and teaching purposes, including coursebooks, newspapers, recordings and videos. The following principles underlie the selection of materials.

Materials selected: 

· are appropriate to pupils' interests, experiences and knowledge 

· provide opportunities for meaningful communication 

· enrich pupils' general knowledge 

· expand pupils' world knowledge by exposing them to relevant and current events 

· are compatible with pupils' level of proficiency 

· serve as resources for projects 

· stimulate pupils to seek further information 

· are presented in a variety of text types and media and are used for different purposes 

· provide opportunities for contextual language use and practice 

Principles Underlying the Choice of Content

The following principles underlie the selection of the content of materials.
The content of materials: 

· is unbiased, unprejudiced, inoffensive and non-stereotypical 

· caters to the variety of backgrounds - religious, cultural and ethnic - and varying interests of Israeli pupils 

· stimulates pupils' interest in extensive reading, in the pleasures of literature and in out-of-class usefulness of English 


Principles Underlying the Choice of Tasks

The following principles underlie the designing of tasks.

Tasks: 

· are transparent to the pupils in terms of goals and process 

· focus on both the on-going process and on the product 

· link to pupils' prior experience 

· include opportunities for peer interaction, such as pair and group work 

· generate a variety of outcomes 

· encourage divergent thinking 

· encourage multiple modes of expression 

· encourage problem-solving and critical thinking skills, such as analyzing, comparing, generalizing, predicting and hypothesizing at all levels of language learning development 


· provide pupils with opportunities for reflection, self-evaluation and peer assessment 

· encourage pupils to use English as a means for gaining information in other subject areas 

· broaden pupils' horizons and motivate them to continue finding out about people, cultures, music and literature connected through English 


· give real-world opportunities (or simulations) to apply or adapt new knowledge 

· combine focus on form with meaningful content 

Principles Underlying Classroom Assessment  *

Assessment is viewed as an integral part of the teaching-learning process. It involves collecting evidence of learning over a period of time, using a variety of assessment methods. The goals of assessment are to provide feedback on both the on-going progress and the end-product in achieving the standards. Formative (on-going) and summative (end-product) assessment are carried out using both traditional tests and alternative methods of assessment. Since both traditional and alternative methods of assessment each have their own respective advantages, they are used as complementary components in the assessment process.


The focus of assessment is on pupils' ability to apply their skills and knowledge of English to meaningful situations. The following are principles underlying classroom assessment, divided into four categories: formative and summative assessment; alternatives in assessment; assessment requirements and criteria; and the role of pupils.


Formative and Summative Assessment 

· Assessment focuses on both the on-going process and on the product. 

· Assessment allows for different levels of progress in pupils' language development. 

· Assessing attainment of the standards is carried out by collecting and recording information in a variety of ways. 



Alternatives in Assessment 

· Multiple methods of assessment are applied in measuring language ability. 

· Feedback is based on a collection of evidence from a variety of sources. 

· Group processes and products are included in classroom assessment. 

· Assessment should include tasks, such as thematic projects, that promote pupils' involvement and reflection on learning and require pupils to use a variety of learning strategies and resources. 


Assessment Requirements and Criteria 

· A wide range of opportunities for assessment is necessary. 

· Pupils are assessed at various stages of the learning process. 

· Criteria for assessment represent all areas of language ability. 

· The type of task and content of task to be assessed should be made clear to pupils. 

· Criteria for assessment are known to pupils prior to the assessment. 

· Criteria for assessment can be negotiated between pupils and teacher. 


The Role of the Pupils 

· Pupils take an active part in the process of assessment. 

· Pupils learn how to set their own goals and assess their progress. 


· Pupils are given ample time to think about and revise work to be assessed. 

· There are opportunities for peer and self-assessment. 

* National testing is currently under review in light of the new curriculum

Section Two  -  Domains: Standards, Levels of Progression, 

                                        Benchmarks and Criteria
Standards for Each Domain

	Domain
	S t a n d a r d

	Social
Interaction
	Pupils interact effectively in English, orally and in writing, in varied social contexts with people from varied linguistic and cultural backgrounds. 



	Access to 
Information
	Pupils access information in English, from oral and written texts, from a variety of sources and media, making use of that information for a variety of purposes. 



	Presentation
	Pupils present information and ideas in an organized and planned manner in a variety of formats, in both spoken and written English, on a wide range of topics. 



	Appreciation of
Literature and 
Culture, and Language
	Pupils appreciate literature that is written in English and through it develop sensitivity to a variety of cultures.


Pupils appreciate the nature of language and the differences between English and other languages. 




Levels of Progression for Each Domain

	Domain
	Foundation
	Intermediate
	Proficiency

	Social 
Interaction
	Pupils interact and convey simple messages.

Pupils interact using basic vocabulary and comprehensible, but not necessarily accurate, syntax.
	Pupils interact fluently using appropriate register for a limited range of social contexts.

Pupils interact using a broad range of vocabulary and simple syntactic structures accurately.
	Pupils maintain effective communication, using appropriate register for a wide range of social contexts.

Pupils interact using rich vocabulary and complex syntactic structures accurately.

	Access to 
Information
	Pupils obtain and use information from short oral and written texts, in simple language, that may include unfamiliar grammatical structures and vocabulary.
Pupils obtain and use information from texts by applying their knowledge about vocabulary, syntax, simple discourse markers, text structure and punctuation. 
	Pupils obtain and use information from different sources, that include longer oral and written texts in more complex language, that deal with less familiar topics.

Pupils obtain and use information from texts by applying knowledge of vocabulary, syntax, morphology and a wider range of discourse markers.

	Pupils obtain and use information from unadapted, extended oral and written texts that deal with content in depth. 

Pupils obtain and use information from texts by applying knowledge of rhetorical organization.




	Domain
	Foundation
	Intermediate
	Proficiency

	Presentation
	Pupils present information about personal topics, orally and in writing, using basic organizational skills.



Pupils use basic vocabulary and simple syntax. 
	Pupils present information and ideas about general topics fluently, orally and in writing, using basic organizational skills.



Pupils use a broad range of vocabulary and simple syntactic structures accurately and appropriately to the format. 
	Pupils present information and ideas fluently on a wide range of topics, orally and in writing, using more advanced organizational skills. 


Pupils use rich vocabulary, complex syntactic structures, discourse markers and varied registers to match audience and purpose accurately and appropriately.

 

	Appreciation of Literature, Culture, and Language
	Pupils become acquainted with and relate to short literary texts written in simple language, appropriate to their age and interest.

Pupils are aware that their culture is different from other cultures.



Pupils appreciate that languages are different. 
	Pupils respond to literary texts. 





Pupils become acquainted with norms and behaviors in a variety of cultures.



Pupils are aware of how English differs from their mother tongue. 


	Pupils gain cultural, historical and social insight from reading unadapted literary texts.




Pupils develop critical perspectives toward different cultural values and norms. 

Pupils gain insight into the complexities of languages. 


DOMAIN OF SOCIAL INTERACTION

	Standard



	Pupils interact effectively in English, orally and in writing, in varied social contexts with people from varied linguistic and cultural backgrounds.




	Levels of Progression 



	Foundation Level


	Intermediate Level


	Proficiency Level

	Pupils interact and convey simple messages.




Pupils interact using basic vocabulary and comprehensible, but not necessarily accurate, syntax.

 
	Pupils interact fluently using appropriate register for a limited range of social contexts.


Pupils interact using a broad range of vocabulary and simple syntactic structures accurately. 
	Pupils maintain effective communication, using appropriate register for a wide range of social contexts. 

Pupils interact using rich vocabulary and complex syntactic structures accurately.


Benchmarks for the Domain of Social Interaction
Pupils will meet the standard for the domain of social interaction when they:

	Foundation
	Intermediate
	Proficiency

	ask and answer simple questions about familiar topics and everyday situations such as family, school, personal interests

 
	ask and answer questions about general topics, such as current events, future plans


	ask and answer questions on a wide range of general topics, such as social and global issues  


	express feelings, likes and dislikes 
	express personal wishes and opinions 


	express ideas and opinions,  providing in-depth explanations 



	interact for purposes, such as giving directions, making requests


	interact for purposes, such as agreeing and disagreeing, giving instructions, complimenting, giving advice


	interact for purposes, such as persuading

	engage in short conversations 
	engage in longer conversations 


	engage in extended conversations, using language to suit context, audience and purpose



	give and receive short messages in writing, such as notes, invitations


	give and receive information in writing, such as post cards, letters, e-mail messages
	


	Criteria

	C o n t i n u u m

    Foundation Level                                                   Proficiency Level

	Accuracy
	    Emerging
       
	
	Accurate

	Fluency
	Hesitant 
	
	Fluent 

	Length
	Short
	
	Extended

	Register
	Emergent                  
	
	Appropriate 

	Syntax
	Simple
	
	Complex

	Topic
	Familiar
	
	General

	Vocabulary
	Basic
	
	Rich


 Domain of Access to Information

	Standard



	Pupils access information in English, from oral and written texts, from a variety 

of sources and media, making use of that information for a variety of purposes.



	Levels of Progression 



	Foundation Level


	Intermediate Level


	Proficiency Level

	Pupils obtain and use information from short  oral and written texts, in simple language, that may include unfamiliar grammatical structures and vocabulary.

Pupils obtain and use information from texts by applying their knowledge about vocabulary, syntax, simple discourse markers, text structure and punctuation.


	Pupils obtain and use information from different sources that include longer oral and written texts in more complex language that deal with less familiar topics.

Pupils obtain and use information from texts by applying their knowledge of vocabulary, syntax, morphology and a wider range of discourse markers. 


	Pupils obtain and use information from unadapted, extended oral and written  texts that deal with  content  in-depth.  

Pupils obtain and use information from texts by applying their knowledge of rhetorical organization. 


Benchmarks for the Domain of Access to Information

Pupils will meet the standard for the domain of access to information when they:

	Foundation
	Intermediate
	Proficiency

	understand the general meaning and main ideas, and sequence of events in a text and use this knowledge as needed


	understand the supporting details in a text and use this knowledge as needed


	follow the development of an argument in a range of texts

and use this knowledge as needed

	identify different text types and use this knowledge as needed
	understand the structure and conventions of different text types and use this knowledge as needed


	

	identify explicit opinions and feelings 
	draw inferences in order to identify the points of view in a text, distinguishing fact from opinion


	identify the attitudes of the writer and/or speaker



	find out and follow short and simple directions and instructions in familiar contexts


	find out and follow directions and instructions in less familiar contexts


	

	extract information from visual data, such as timetables


	interpret information from visual data, such as graphs
	transfer information extracted from visual data, such as diagrams



	locate relevant information for a specific purpose
	extract relevant information for a specific purpose from different sources
	integrate information from different sources for a specific purpose 



	use simple information tools such as a glossary, a simplified learner’s dictionary and a table of contents


	use additional information tools such as a learner’s dictionary, an index, guided use of search engines


	


	Criteria

	C o n t i n u u m

    Foundation Level                                              Proficiency Level

	Content
	Limited
	
	In-depth

	Length
	Short
	
	Extended

	Rhetorical Organization
	Simple
	
	Complex

	Sources
	Limited
	
	Varied

	Syntax
	Simple
	
	Complex

	Topic
	Familiar
	
	Less Familiar

	Vocabulary
	Basic
	
	Rich


Domain of  Presentation

	Standard



	Pupils present information and ideas in an organized, planned manner in a variety of 

formats in spoken and written English on a wide range of topics.




	Levels of Progression 



	Foundation Level


	Intermediate Level


	Proficiency Level

	Pupils present information about personal topics, orally and in writing, using  basic organizational skills.
Pupils use basic vocabulary and simple syntax.


	Pupils present information and ideas about general topics fluently, orally and in writing, using basic organizational skills.

Pupils use a broad range of vocabulary and simple syntactic structures accurately, appropriate to the format.


	Pupils present information and ideas fluently on a wide range of topics, orally and in writing, using more advanced organizational skills. 

Pupils use rich vocabulary, complex syntactic structures, discourse markers and varied registers to match audience and purpose accurately and appropriately.




Benchmarks for the Domain of Presentation
Pupils will meet the standard for the domain of presentation when they:

	Foundation
	Intermediate
	Proficiency

	present information on limited content, supported by visual aids 
	present information taken from different sources


	present information in-depth, synthesizing information  from various sources



	describe people, places, things and events


	react to the content of something read, seen or heard


	present an argument for or  against a particular point of view



	produce a short piece of coherent writing and/or speech that conveys personal experiences


	express ideas and opinions about general topics and experiences using main and supporting ideas 


	 

	design a means for collecting information, such as a questionnaire and list the results


	design different means for collecting information, such as surveys and interviews and report on the results


	present conclusions based on the integration of the results of information obtained through different means



	use given criteria, such as a checklist, to prepare and improve presentations
	review and edit presentations based on feedback from peers and/or teacher
	redraft a presentation, using a variety of tools such as a spell checker




	Criteria

	C o n t i n u u m

 Foundation Level                                                    Proficiency Level

	
Accuracy
	Comprehensible
	
	Accurate

	Content
	Limited
	
	In-depth

	Fluency
	Hesitant
	
	Fluent

	Length 
	Short   
	
	Extended

	Organization
	Basic
	
	Advanced

	Register
	Emergent
	
	Appropriate 

	Syntax
	Simple
	
	Complex

	Topic
	Personal
	
	General

	Vocabulary
	Basic
	
	Rich




Domain of Appreciation  of 

Literature and Culture, and Language 
	Standards



	Pupils appreciate literature that is written in English and through it develop sensitivity 

to a variety of cultures.
Pupils appreciate the nature of language and the differences between English and 

other languages.



	Appreciation of Literature and Culture - Levels of Progression 



	Foundation Level


	Intermediate Level


	Proficiency Level

	Pupils become acquainted with and relate to short literary texts written in simple language, appropriate to their age and interest.
Pupils are aware that their culture is different from other cultures.

	Pupils respond to literary texts. 

Pupils become acquainted with norms and behaviors in a variety of cultures.


	Pupils gain cultural, historical and social insight from reading unadapted literary texts.

Pupils develop critical perspectives toward different cultural values and norms. 




	Appreciation of Language - Levels of Progression 



	Foundation Level


	Intermediate Level


	Proficiency Level

	Pupils appreciate that languages are different.


	Pupils are aware of how English differs from their mother tongue.
	Pupils gain insight into the complexities of languages.




Benchmarks for the Domain of Appreciation of Literature and Culture
Pupils will meet the standard for the domain of appreciation of literature and culture when they:

	Foundation
	Intermediate
	Proficiency

	are familiar with age-appropriate literary texts
	recognize the use of basic literary techniques, such as metaphor, and apply them in creative writing


	recognize the use of literary techniques in a variety of genres

	describe main characters, setting and events in literary texts 


	discuss themes and conflicts in literary texts 


	interpret literary texts 



	communicate a personal response, verbally and/or visually, to a literary text 


	express ideas and opinions about literary texts 
	compare and contrast literary themes and relate to them from a personal perspective



	
	are aware of the social and cultural framework within which the literary texts were written
	are aware of the author's background and the cultural, historical and/or social themes in literary texts or other cultural products



	are familiar with different cultural products and practices  


	compare different cultural practices, behaviors and traditions with their own              


	are aware of how cultural practices are reflected in various literary and cultural products       




	Criteria

	C o n t i n u u m

 Foundation Level                                                    Proficiency Level

	
Cultural Awareness 
	Limited
	
	Comprehensive 

	Interpretation
	Concrete
	
	Abstract




               Benchmarks for the Domain of Appreciation of Language
Pupils will meet the standard for the domain of appreciation of language when they:

	Foundation
	Intermediate
	Proficiency

	identify words that are the same in English and in their mother tongue


	distinguish between words that sound the same in both languages but have different meanings


	are aware that words in English are borrowed from a wide range of languages 

	know how word order and English sound and writing systems are organized and how these elements compare with their mother tongue


	compare different elements of English, such as tense and gender, and compare them to their mother tongue 
	

	are aware that not all words can be translated on a one-to-one correspondence
	are aware that languages use different idiomatic expressions in order to convey the same idea 


	are aware that languages differ in syntax



	
	are aware of differences  in cultural conventions in English and their mother tongue, such as in greetings 


	are aware of the differences in the appropriate use of language and the dynamics of language changes, such as shifts in word connotations




	Criteria

	C o n t i n u u m

  Foundation Level                                           Proficiency Level

	
Appropriacy
	  Emergent
	
	Appropriate

	Awareness
	  Limited
	
	In-depth

	Organization of Language


	  Word
	
	Discourse


Section Three - Issues

Pupil Diversity

As a result of the diversity existing in the classroom, there are groups of pupils who, for various reasons, will reach the foundation, intermediate and proficiency levels at different times and not necessarily at the grade levels mentioned in the section Description of Terms. Therefore, the implementation of the curriculum for these pupils is different and requires special attention.

These populations include: 

· pupils who are native speakers of English, or have grown up in a bilingual home or have lived or studied in an English-speaking environment 

· pupils who are native speakers of Arabic, whose school language learning load includes Modern Standard Arabic as well as Hebrew and English 

· pupils who are new immigrants, and need to learn Hebrew as a second language as well as English as a foreign language 

· pupils who, as a result of socio-economic circumstances, are inadequately prepared for schooling 

· pupils who have special needs, such as pupils with hearing and vision problems, dyslexia, attention disorders, and emotional and cognitive impairments 

Recommendations to Schools for Implementing the Curriculum

The following are recommendations to schools for implementing the curriculum. The recommendations are divided into three categories: school policy, appropriate instructional resources and scheduling.

School Policy

Language Programs
The planning to initiate a school English language program in the early grades should take into account the need for pupils to master basic language and literacy skills in Hebrew (or Arabic and Hebrew) before studying English. The availability of suitable teaching staff and materials also needs to be taken into consideration.

English Language programs should be developed for all three levels of schools serving the same pupil population in that area to ensure a smooth transition from elementary to junior high school and from junior high school to high school. Therefore, teachers at these three school levels need to coordinate their language programs. 

Hiring Teachers and Staff Development 
Teachers are required to be certified English teachers by the Ministry of Education. Teachers should be encouraged to participate in in-service teacher development courses, offered by the English Inspectorate, universities, teacher training colleges, and teacher centers. They should also be encouraged to be members of professional development organizations, such as the English Teachers' Association in Israel (ETAI).

Staff meetings should be held regularly within the teachers' time schedule so that teachers can plan instruction and assessment together, coordinate language programs, develop appropriate teaching materials and discuss relevant issues regarding the teaching of English. It is recommended that there be an English teachers' resource room with professional literature, computers and additional resource materials.



Curriculum Integration
Teachers need to find ways of integrating the use of English with other curriculum areas. English teachers, together with teachers of other subjects, such as science and history, may seek ways to coordinate their lessons and develop learning and assessment materials that are interdisciplinary. English teachers should also seek ways of cooperation with teachers of the other languages taught at the school. 

Reporting Pupils' Progress
The curriculum, with its multiple domains and benchmarks, will require alternative methods of reporting pupils' progress. For the subject of English, the pupil's report card should reflect the pupil's performance in the four domains of language learning. 

Appropriate Instructional Resources

Technological Media
In every school there should be at least one classroom allocated exclusively to English teaching, equipped with the following technological media:

· a listening corner (tape recorder, audio cassettes, earphones) 

· computers with an Internet connection and appropriate software 

· a television 

· a video cassette recorder and video cassettes 

· an overhead projector and a screen 


Printed Material
It is important that each English classroom provide a print-rich environment by having: 

· a library of books in English or easy access to books in English 

· learning materials at different levels for independent work 

· newspapers, magazines 

· posters and photos 

· games 

· reference books 

Scheduling 

Timetabling of English Lessons
Hours for English studies should be spread out during the week.

Hours for Remedial Instruction 
In addition to regular English studies, hours should be allotted for remedial instruction, by specially trained English teachers, for pupils who have difficulties learning English.

Timetabling of Staff Meetings 
English staff meetings should be regularly scheduled in the timetable throughout the school year. 

Scheduling Extra-Curricular Activities in English
Schools should encourage extra-curricular activities in English, such as drama groups, writing a newspaper, chorus, debating.


A Personal Note


Writing a new national curriculum has undoubtedly been one of the most challenging tasks facing this committee. In designing this document, we had to learn about and apply changes in theory and practice of foreign language learning, teaching and assessment, while taking into account the complexity of a heterogeneous population and the constraints of the Israeli educational system.


The curriculum set out in this document underwent many changes in concept and detail before this final version was written. As a result of comprehensive and extended discussions with our colleagues, we feel confident that our decision to base the curriculum on principles and standards is a good one. English educators, both at the local and national levels, will now have the responsibility to make certain that pupils are given equal opportunities to meet these standards. 


This final version of the curriculum, the result of four years' work, takes into account a large number of comments by teachers and teacher educators, researchers, inspectors and material developers. Even so, it cannot capture all the complexities of language teaching and learning. We expect current benchmarks to be refined and new ones added as teachers implement this curriculum in their classrooms, and as the needs of their pupils change.


We have completed our mission of writing the curriculum. The English teaching profession is embarking on the exciting task of implementing it. The standards for teaching English as a foreign language have now been set; it is now up to schools and teachers, parents and communities to enable all pupils to achieve them. We believe strongly that this curriculum will contribute to the teaching and learning of English in the Israeli educational system. As we wrote in the Introduction, we confidently leave it to the English teaching community to add the creative imagination that will bring the teaching and learning of English alive. 

The Curriculum Writing Committee
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